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Many scholars stress that teaching about the shared past plays a major role in the formation
of national, ethnic, religious, and regional identities, in addition to influencing intergroup
perceptions and relations. Through the analysis of historic narratives in history textbooks
this paper shows how the governments of the Russian Federation and Ukraine uses state-
controlled history education to define their national identity and to present themselves in
relations to each other. For example, history education in Ukraine portrays Russia as
oppressive and aggressive enemy and emphasizes the idea of own victimhood as a core of
national identity. History education in the Russian Federation condemns Ukrainian nation-
alism and proclaims commonality and unity of history and culture with Russian dominance
over “younger brother, Ukraine”. An exploration of the mechanisms that state-controlled
history education employs to define social identities in secondary school textbooks can
provide an early warning of potential problems being created between the two states.
� 2010 Published by Elsevier Ltd on behalf of The Regents of the University of California.
Since the independence of Russia and Ukraine in 1991, the relations between two countries have become complex and
often involve tensions. Disagreements about geopolitical orientations, political priorities and economic strategies have fueled
many conflicts. Recently, the “gas wars” of 2008 and 2009 attracted international attention, shaping negative perceptions
among the governments and populations of both countries. One on-going “war” that has been considerably understudied is
the growing differences in presentation of historic events and the increased polarization of their interpretation. Depictions of
history in state-controlled school textbooks are important as they are used as tools in the processes of nation building, and in
formulating relations with their neighboring country.

During several past years, history and its representation in the statements of the state officials andmassmedia has become
another battlefield between Ukraine and Russia. On May 15, 2009, responding to the presentation of Russia as World War II
aggressor in Ukrainian mass media, President Dmitry Medvedev established Presidential Commission of the Russian
Federation to Counter Attempts to Falsify History to the Detriment of Russia’s Interests. The commission aims to investigate
and analyze attempts to “falsify history” and “defend Russia against falsifiers of history and those who would deny Soviet
contribution to the victory in World War II.” In response, President Viktor Yushchenko gave a speech on May 17, 2009 –

officially established as Ukraine’s Day of Remembrance for Victims of Political Repression. In the speech, he associated the
Soviet Union with Nazi Germany: “They are comparable in their hatred towards human beings. They are identical in the
unprecedented scale of their mass killings” (Marson, 2009). In his speeches and interviews on August, 18 and 30, 2009,
President DmitryMedvedev emphasized the role of history in domestic and international affairs and confirmed his intentions
to defend official Russian historic narratives. Similar clashes were presented during the summer 2009 inmassmedia of Russia
and Ukraine over the 300th anniversary of the Battle of Poltava in 1709.

Through the analysis of historic narratives this paper shows how the governments of the Russian Federation and Ukraine
use state-controlled history education to define their national identity and to present themselves in relations to each other. I
argue that history education in Russia during years of independence was increasingly used to promote the prerogative of
a strong central power and dominance of Russia in Eurasian region. History education in independent Ukraine increasingly
y Elsevier Ltd on behalf of The Regents of the University of California.
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emphasizes the idea of victimhood as a core of national identity and claims Russia as oppressive and aggressive enemy. This
paper aims to analyze themechanisms used by the Russia and Ukraine to legitimize their positions through history education.

Many scholars stress that teaching about the shared past plays a major role in the formation of national, ethnic, religious,
and regional identities, in addition to influencing intergroup perceptions and relations (Anderson, 1991; Hein and Selden,
2000; Meyer et al., 1992; Schissler and Soysal, 2005; Smith, 2005; Vickers and Jones, 2005). Seixas (2000) defined the
main function of history education as is to provide identity, cohesion, and social purpose. As he noted, a history curriculum
does not only “help to shape a group identity defined by common experience and belief”, but also aids in understanding “who
is marginalized and who is excluded from the group” (Seixas, 2000, p.23). Through the development of group identity, history
education facilitates social cohesion and leads to the development of a compelling moral framework. History textbooks
connect current events, policies, and decisions with the past in the context of social purposewith ideas of sovereignty, human
rights, or equality. As Hein and Selden (1998) remark, history textbooks provide themost articulated andwidely disseminated
ideas of citizenship and nation, a common past and a promised future.

Since national identity is connected not only with the perception of similarities within a nation (common history, atti-
tudes, values, and others) but also with the perception of differences between this nation and the members of other nations,
history education also identifies outgroups and affirm the state of relationships with the “Others”. History textbooks help to
articulate positions of the state and justify current policies toward other countries by portraying other nations as allies or
enemies and defining the contradictions between “Us” and “Them.” Therefore, history education plays a crucial role in the
formation of the concepts of the nation, especially in societies with a history of conflict, violence, and mistrust among
national, ethnic, and religious groups.

Through historical narratives, history textbooks position the ingroup and various outgroups, depicting the views, policies
and actions of each group as it is desired by the ruling regime. “Positioning is. to be understood as a procedure of making
determinate a psychological phenomenon for the purpose at hand” (Harre and van Langenhole, 1999, p.16). Thus, through
historical narratives a nation can position itself through such self –representations as dominant or humble, as powerful or
weak, as material or spiritual, as “peace-seeking” or militarist, as agreeable or demanding, or as exclusive or inclusive. In most
cases, a nation tends to present itself positively and favorably. A nation may also depict other nations in ways that justify its
own policies and actions, through mostly negative and adverse images, for example, as aggressive, uncivilized, or belligerent.

History education also is employed to develop different form of identity. Social identity can take three forms: cultural,
reflective, and mobilizing (Korostelina, 2007). The cultural form of identity is based on characteristics of the everyday life of
a group that include cuisine and diet; clothes; typical daily routine; songs, music and dance; traditions and customs; and even
holidays and ways of celebrating or mourning. Values, beliefs, attitudes and norms are also integrated within this identity.
These come to be perceived as essential or given, and are therefore never questioned. Individuals live ‘within’ their cultural
identity, following all ingroup ‘recommendations and instructions,’ but never think deeply about the goals and intentions of
their ingroup, or its status and position within society at large. The reflective form of identity, on the other hand, is associated
with an advanced understanding of the history of the ingroup and its relationship to outgroups; an awareness of the current
status and position of the ingroup; and recognition of its perspectives and future goals. Such an identity also reflects an
appreciation of the values and beliefs of the group, an understanding of its roots, as well as an acknowledgement of the role of
the group in society. Finally, the mobilizing form of identity rests on an understanding of ingroup identity within the
framework of intergroup relations, emphasizing intergroup comparisons of position, power, and status. In this case, the
estimation of both ingroup and outgroup alike is based on the positions and goals of each group; traditions, customs and
cultural characteristics do not play an important role in this intergroup comparison. Such ideologization of identity results in
the perception of competition and incompatibility of goals between the two groups. Cultural and reflective forms of identity
generate less conflict behavior than themobilized form. This is because themain content andmeaning of the mobilizing form
of identity are contradiction and competition between the groups. The core in-group aim in this case becomes increasing the
status or power of the ingroup, which leads to hostile intentions and a readiness to fight against the out-group.

This paper does not intend to analyze the impact of history textbooks on students’ beliefs and attitudes or the process of
formation of national identity or historic memory among students. Students’ perception of national history and national
identity forms under the influence of many factors, including popular literature, mass media, Internet, movies and docu-
mentaries, memorials and museums, conversations with family members and friends. Even within a school system with
a strong control over history textbooks, teachers can use different additional materials and lead discussions based upon their
own beliefs and values.

The textbooks selection was based on the level of their circulation in schools and recommendations by the Ministry of
Education and Science of the Russian Federation and Ministry of Education of Russia for use in secondary schools in Russia as
well as recommendations by the Ministry of Education of Ukraine for use in secondary schools in Ukraine. All selected
textbooks are for students in the last four years of school education (8th- 11th grades), who are between 14 and 17 years old.
Additionally, methodical recommendations for teachers and materials for examination of students are analyzed. The sample
of analyzed materials included 7 Russian and 8 Ukrainian textbooks, and 4 Russian and 6 Ukrainian methodical recom-
mendations, manuals, for school teachers. In each textbook and methodical recommendation the descriptions of the
following topics were analyzed: Kievan (or ancient) Rus’, the Great October Socialist Revolution, the Civil war of 1917–1922,
repressions of 1930s–1940s, the Famine of 1932–1933, andWorldWar II and description of Russian – Ukrainian Relations. The
choice of these particular events was based on their importance for national identity (for example, Kievan Rus’) and their
central position in the history of Soviet Union that was completely revised by both countries.
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State control over Russian and Ukrainian history education

Russia

In 1994, the Department of History Education of the Institute of General Schools at the Russian Academy of Education
developed the Provisional State Standard in History that promoted creation of different models of history education,
programs and textbooks. They stressed the importance of having the main conceptual line and common view on historic
development and fundamental elements of historical knowledge.

In 1999, the Compulsory Minimum of the Content of Education for secondary schools that provided the Ministry of
Education with the tool of assessment of history textbooks was established. Further, in 2002, a history textbook competition
was announced: only three textbooks could be recommended for each grade. As a result, only one textbook for the ninth and
one for the eleventh grade, proposed by private publishing house Russkoe slovo (Russian Word), won.

The control over history textbooks became stricter after the scandal around the seventh edition of National history: 20th
century authored by Igor Dolutsky (2002). The textbook described crimes, terror, and exploitation in the Soviet Union and
asked 10th grade students if they could assess Putin’s style of leadership as an ‘authoritarian dictatorship’, and regime in
Russia as a ‘police state’ (Dolutsky, 2002). The reaction of President Putin was extremely negative. He stressed that history
education should emphasize great achievement of the nation and not its mistakes of wrong actions, pointing out that history
textbooks “should inculcate a feeling of pride for one’s country” (Rossiiskoe Obrazovanie, 2002). In November 2003, the
Ministry of Education and Science revoked the textbook’s license, proclaiming that to support the new standards of education,
all history textbooks had to be examined and evaluated by experts from the Federal Experts Council on History, the Academy
of Sciences and the Academy of Education. “Accepted” textbooks are tested in selected schools and after assessment can
receive the official stamp of “Recommended.” The list of textbooks is then drawn up by the Department of the State Policy and
Legal Regulation in the Sphere of Education. Detailed curricula approved at the national level are published at the Website of
the Ministry of Education and Science and are required for use in all schools. Five textbooks on Russian history and world
history approved for use in each grade of secondary school with exception of number of textbooks on Russian history 10th (6
textbooks) and 11th grade (7 textbooks).

Ukraine

During first years of Ukrainian independence, the Ukrainian Ministry of Education nevertheless decided to continue the
centralized Soviet approach to history education. A new strategic national program of the independent Ukraine entitled
‘EducationdUkraine of the twenty-first century’was adopted in 1993. It calls on education authorities to espouse “a national
orientation which proceeds from the integrity of education based on national foundations, the organic unity with national
history and ethnic traditions, and the preservation and enrichment of the culture of the Ukrainian people” (Government of
Ukraine, 1994, p. 7). Detailed curricula approved at the national level are required for use in all schools with the adoption,
production and dissemination of textbooks closely supervised. As in Russia, any new textbook has to be considered through
annual competitions supervised by the Ministry of Education, the National Academy of Sciences, and the Academy of
Pedagogical Sciences. The textbooks that are approved during this stage must then be tested in schools and revised before
receiving the official stamp of approval. Schools are obliged to use these officially approved textbooks but are free to use any
kind of additional materials. The number of textbooks on Ukrainian history and world history approved for use in each grade
of secondary school varies from one in 9th grade to four in 8th and 10th grades.

On May 31st, 2006, the Ukrainian Government established the Ukrainian Institute of National History. The Institute is
charged with studying and publicizing of the Ukrainian path to Independence with the specific attention to national-
liberation movement, the Famine of 1932–1933 (Golodomor), and political repressions of 20th century. It also aims to
facilitate the development of youth, patriotic, historic, and legal organizations in Ukraine that will promote patriotism among
Ukrainian population. The director of the Institute, Academician Igor Uhnovskiy (2007) states that: “Its main aim is the
development of actions aimed at consolidation and growth of patriotism of people of Ukraine, which (patriotism- KK) creates
the state” (p.40). Among the important mechanisms of the formation of patriotism, Uhnovsky emphasized the victimhood of
the Ukrainian people. As he notes, “the evocation of memories of victims and oppressions that Ukrainian nation has expe-
rienced must persuade the current generation that our compatriots had paid enough for independence and that its
(generation’s- KK) moral, economic, political and everyday life can be guaranteed only in independent Ukrainian state.”
(Uhnovskiy, 2007, p.40) He further develops the idea of Ukrainian victimhood pointing out that: “the fight of the Ukrainians
for independence had different forms during different periods of time. The destiny of the participants of this struggle always
was tragic.”

Another important task of the Ukrainian Institute of National History is the and control over the development of history
textbooks. Academician Uhnovskiy further points out the importance of history textbooks for the formation of national
identity and patriotism. He acknowledges the responsibility to present the objective information about historic events to
school children. Nevertheless, he stresses the importance of controlling the content of history textbooks: “But state sponsored
history textbook must be filled purposefully with the historical information useful for the development of the state.”
(Uhnovskiy, 2007, p.40) Thus, the institute is charged with examining school history textbooks and assessment of their
content based on compliance with the task of the formation of national patriotism.
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Consequently, history education in the Russian Federation and Ukraine becomes increasingly controlled by the state.
Narratives in history textbooks are deliberately used by the governments of both countries to promote specific perceptions of
their own nations as well as neighboring nations. The following analysis represents depiction of several core historic periods
and events in Russian and Ukrainian history textbooks, including Kievan Rus’, the Great October Socialist Revolution, the Civil
war of 1917–1922, repressions of 1930s–1940s, the Famine of 1932–1933, and World War II.

Presentation of historic events in Russian and Ukrainian textbooks

Kievan Rus’

One of the most interesting examples of differences in presentation of history is the conception of Kievan Rus’. Russian
history education, following Soviet model, presents Kievan Rus’ as the first Russian state that latermoved toMoscow together
with the ruling dynasty. The term Kievan Rus’ is replaced by the term “Great Rus’”. It is described as a singular Ancient Russian
State, with Kiev as its centre. Thus, the Grand Duchy of Moscow and Russia in whole are considered a successor of Great Rus’.
According to this approach, the Russian ethnic group was a founding group that established both Kievan Rus’ and later Russia.
Great Princes are presented as leaders of Ancient Russia, representatives of Russian ethnic group. The succession of and
connection between Great Rus’ and Russia are emphasized in Russian textbooks and the Russian ethnic group is presented as
the “older brother” of two other Eastern Slavic groups: the Ukrainians and the Belarusians. They are described simply as
“branches” or “younger brothers” of the Russians.

History education in independent Ukraine, in contrast, completely altered this conception. History textbooks state that
Kievan Rus’was a successor to kingdoms established by Ukrainians between the 2nd and 7th centuries and demolished by the
Avar invasion. The remains of this kingdom were consolidated into Kievan Rus’, which became the first official state of
Ukraine. As the result of state expansion, Russians and Belarusians were later included in this state as additional ethnic
groups. The Grand Duchy of Pin, established on the territory of present-day Belarus in the 11th century, and the Grand Duchy
of Suzdal’, was established on lands currently part of Russia in 12th century. Each, therefore, developed the basis for the
statehood of Belarus and Russia respectfully. Thus, Ukrainian history textbooks reverse the Russian formula, characterizing
the Ukrainian ethnic group as an “older brother” who has provided an example of good governance to other Slavic groups.

The Great October Socialist Revolution of 1917

Russian history education increasingly presents the Great October Revolution as a positive and progressive event in
Russian history. Textbooks emphasize similarities between the October Revolution and the revolution in France (1789–1799),
where the authors stress the importance of the liberation of the people and justice for all.

In Ukraine, the Great October Socialist Revolution is presented as the successful result of German foreign policy during
World War I. As one text reads

The situation that was developed in Russia- a struggle between different political groups –was very useful for the German
General Headquarters. Itsmain goalwas to take out Russia from thewar as soon as possible. For this goal, German officers had
tofind in Russia a force thatwould fulfill the function of ally passively and actively. Bolshevikswere this force. That iswhy the
German government in every way possible helped transport Bolshevik leader Vladimir Ulyanov-Lenin and his comrades from
Switzerland through the Germany to neutral Sweden in “filled” railway car (Kurs zarubezhnoy istorii, 1996, p.18).

Thus, Russian Bolsheviks are essentially depicted as traitors who destroyed their own country and used Marxist ideology
to gain power with German support. Such descriptions help to destroy the old ideology and strengthen arguments for the
importance of Ukrainian independence.

Civil war

In descriptions of the Civil war of 1917–1922, Russian authors acknowledge the fault of Bolsheviks, but also emphasize that
the “White” Movement had pro-fascist ideology that could lead to the establishment of a regime similar to Nazi Germany. In
representing the issue of involvement of the population in the struggle between “red” and “white” forces, the authors showed
that the “White”Movement appealed to restore the order that associated with the czarist regime while the “Red”Movement
promoted agrarian reforms and was supported by the majority of peasants. As a result, the revolution of 1917 must be called
a peasant revolution.

In Ukrainian history textbooks, Bolsheviks are presented as foreigners (Russians), who systematically destroyed Ukrainian
nationhood and imposed their rule over the Ukrainian people. Although the textbooks briefly mention that Bolsheviks had
significant support among Ukrainianworkers andminers, they emphasize that Ukrainian peasants were opposed to Bolshevik
expansion. Furthermore, history textbooks authored by Turchenko (1995, 2001), quickly replaced Ukrainian peasants with
Ukrainians as a whole, and describe the events simply as a fight between Ukrainians on the one side and Russian Bolsheviks
on the other: “The establishment of Bolshevik power in Ukraine, by means of deceit, violence and direct interference from
abroad, inevitably had to become and became the object of nationwide opposition” (Turchenko, 1995, p.58; 2002, p.97).

The introductory textbook for the 5th grade authored by Vlasov and Danilevs’ka (2002) also presents the events of 1917–
1920 as a war between Russia and Ukraine: “Beginning in 1918, Bolshevik Russia started the war against Ukraine. Even the
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first battles showed the unprecedented cruelty of the new Russian power. Ukraine had been covered with blood, and thus, at
the end of 1920, the Bolshevik’s power was established in Ukraine” (p.216). In another history textbook, authored by
Kul’chyts’kyi and Shapoval (2003), the description of the Bolsheviks taking over Kiev in 1918 shows terror and mass killings,
the likes of which “the Ukrainian capital had not seen since the raids of Khan Batyi” (p.69).

Repressions

Describing post-war economic development in the USSR, one of the Russian textbooks states “The use of the labor of
prisoners and prisoners of war did play a role (in this process –KK). But this role must not be exaggerated – the maximum
population of the GULAG was 2.8 millions (in 1950) while the number of workers and office clerks in the country was 40.4
million of people” (Filippov, 2008, p.28). There is no explanationwhy theywere in GULAG andwhy their laborwas used by the
government. Stalin’s repressions are described as objective necessity in the period of post-war economic reconstruction. The
aim of these policies was “mobilization of executive system to increase its effectiveness in both processes of industrialization
and post-war economic reconstruction” (Filippov, 2008, p.90). Thus, political repressions against the general population as
well as Soviet officials were merely means to strengthen the Soviet economy.

The textbook compares Stalin to Peter I, showing that they both followed the principle of asking the impossible of people
to receive the best results. Stalin supported the best and the most powerful people who could help build the powerful state.
According to the textbook, Stalin, like Bismarck, cared about the increasing economic and political potential of his Mother-
land. In the final assessment of the role of Stalin, the textbook emphasizes his contributions toward the development of the
USSR as a super-power, but also acknowledges that this success was built on violent repressions and exploitation of the
population.

The new course “History of Russia 1945–1990” developed under the supervision of Alexander Danilov, the chair of the
department of History, Moscow Pedagogic State University, depicts Bolsheviks’ terror as a measure to improve the
management of the society.

Taking this in the account, it should be reminded that just in one year after seizure of power (by Bolsheviks-KK), and with
the establishment of first concentration camps, up to 96% of prisoners were workers who did not fulfill the output quotas and
peasants who could not fulfill their obligation toward the state. There were also Soviet officials who attended their work-
places directly from concentration camps (Danilov, 2008).

The repressions of Stalin are presented as an objective reaction to the opposition toward processes of modernization
initiated by Stalin.

The conception further shows that the situation was critical and could destabilize the country from inside and outside.
Stalin did not know from whom he might expect the blow and that is why he struck down all existing groups and

movements as well as those people whowere not his unconditional supporters and allies. it is important to show that Stalin
had acted in specific historic situation, he acted (as a manager) completely rationally – as security guard of the system, as
consistent advocate for the transformation of the country into industrial society managed from united center, as leader of the
country that faced a great war in the nearest future (Danilov, 2008).

With the arrival of Beria, the nature of these policies changed. They were aimed to support the industrial development.
The engineers and specialists were arrested and moved to Siberia and Far East to provide support for task of national defense
and economic development. The author acknowledges that there was no excuse for such policies, but they mentioned that
they helped to frighten indolent workers.

Regarding the number of people repressed, the author included only people who were executed. Repressions during
World War II are presented as a necessary means in preventing looting and alarmism, thereby strengthening the labor
discipline and social order. The author indicated that every country uses suchmeasures during war time. Danilov also stresses
that even if we could not justify the killings of war prisoners, it is important to mention that “shooting in Katyn was not only
the question of political expediency but also the answer to the death of many (dozens of) thousands of Red Army solders in
Polish captivity after the war of 1920 which was initiated by Poland” (Danilov, 2008).

Ukrainian history textbooks argue that the socialist reality was completely totalitarian. The textbooks provide information
about executed top military officers and government officials and show the mass dimensions of this tragedy (Turchenko,
2001; Vlasov and Danilevs’ka, 2002). The history of the U.S.S.R. is described as full of terror, anguish, and sacrifice of
people during long years of Stalin’s regime. The repressions in Ukraine are described as an attack against leaders and thinkers
who represented Ukrainian national consciousness. The textbooks emphasize the culture of lies and fear, falsifications and
denial of human rights.

The examples of repressions provided in the textbooks emphasize their ethnic roots: people were arrested for their
belonging to Ukrainian nationalistic organizations or for their devotion to Ukrainian culture. “The Bolshevik power began the
fight against Ukrainian education, science and art. Statesmen, cultural figures, scientists, teachers, doctors who disagreed
with the actions of the Bolsheviks were arrested, deported to Siberia, imprisoned, and murdered” (Vlasov and Danilevs’ka,
2002, p.217). Textbooks fail to mention that Stalin’s totalitarian policies were common to all republics of the Soviet Union
and, instead, present them as a focused Russian plot directed against Ukraine and Ukrainians.

Textbooks also emphasized another side of repression: enforcement of hard work with minimal pay. Unlike Russian
textbooks that glorified people’s sacrifices for the economic development of their country, Ukrainian textbooks described
moral and physical terror that was imposed on workers and peasants: “the desire of people to receive normal monetary
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compensation for their work was qualified by the communist leadership as ‘consumer psychology’ and ‘greediness’
(Danilenko et al., 2003, p.162). People who did not want to accept the low pay were considered enemies of the state and were
put in prisons or executed. Thus, the textbooks stated that the successes of industrialization were based not on the enthu-
siasm of workers and peasants but on the repressive policies that helped to develop economy with the minimum financial
investments. Newspapers, totally controlled by the Communist leaders, elevated the examples of heroic work. The
Communist party threatened Ukrainian writers, artists, filmmakers and induced them to glorify people’s sacrifices and
endorse work beyond endurance. Artists and writers who opposed these policies also became victims of violent repressions.

Famine of 1932–1933

The Russian Ministry of Education and Science recommends authors of history textbooks to put specific attention in the
presentation of the famine. The conception emphasizes the absence of specially organized famines in the villages of the USSR
and deny any ethnic roots of the agrarian policies: “the famine was a result of weather conditions as well as with incom-
pleteness of collectivization processes (collective farms were not yet able to provide the required level of production of bread
while the kulaks (wealthy farmers- KK) were “liquidated as a social class” and did not participate in production” (Danilov,
2008). Special attention is given to the number of victims of famine (italics are provided by the authors of the concept –
KK). They dispute the number of 10 million presented in Ukraine by Ukrainian historians and insist that only 1–2 millions
people died in Ukraine during that time, while in all of the USSR there were 2–3 millions of deaths.

The presentation of the famine in the 1930s in Ukrainian textbooks is completely different. History textbooks emphasize
“the ‘cruel crimes’ of Stalinism (.)‘cruel aggressors’, the ‘monstrous’ scale of the famine in Ukraine, victims of the ‘genocide’
of 1932–33 and.a totalitarian regime ‘terrorizing’ the countryside” (Janmaat, 2007, p.315). Some history textbooks describe
the famine as a component of the agricultural policies of Stalin’s regime in opposition to those peasants who did not want to
join collective farms (Kul’chyts’kyi and Shapoval, 2003). History textbooks authored by Turchenko (1995, 2001), and by
Vlasov and Danilevs’ka (2002), employ an ethnic-based interpretation and describe Bolshevik policies as crimes against the
whole Ukrainian nation. The textbooks fail to mention that Ukrainians also were involved in grain requisition and supported
Bolshevik action: “the textbook narratives do leave the overall impression that ethnic Ukrainians were only victims of and not
collaborators in the food confiscation campaigns” (Janmaat, 2007, p.316). Moreover, the idea of the famine as a Russian policy
meant to annihilate Ukrainians was extended from peasants to all level of population.

World War II

History textbooks in the Russian Federation show that in 1939, the Red Army liberated territories that were annexed by
Poland in the resulting Riga peace treaty of 1921. They emphasize that Poland at the beginning of WorldWar II was extremely
hostile toward the USSR and the latter’s activities were “liberation of the part of the Motherland.” The Russian Ministry of
Education and Science recommends stressing the fact that England and France did not consider this situation as the USSR’s
entry to thewar. The description of thewar has to be clearly stated for students: “This was the Great PatrioticWar of the Soviet
people for freedom and independence of their country, one of the most heroic chapters of our history” (Danilov, 2008). The
authors emphasize that it is very important to discredit “any attempts to present the traitors of the Motherland (Vlasov and
others)1 as heroes.” Instead, history textbooks have to present stories about the Soviet people, heroes of battles and at the
home front, partisan movement, and others.

The Ukrainian Insurgent Army is presented as bands of traitors who served Nazi Germany and participated in actions of SS.
The textbook shows that UPAwas fighting the Red Army along the border between Poland and Soviet Union (Filippov, 2008).
Their activity was supported by the West and aimed at destruction of the Soviet power. The struggle with Ukrainian
nationalists was tense, but thanks to the policies that combined repression and amnesty, nationalist movement was
destroyed. The textbook also states that, during 1944–1954, Ukrainian nationalists killed 25 thousands of innocent civilians.

The description of World War II in Ukrainian history textbooks completely cements the image of Russia as an enemy of
Ukraine. The introductory textbook for the 5th grade states:

On September 1, 1939, WorldWar II began. It was preceded by the secret agreement between leaders of Nazi Germany and
the Bolshevik Soviet Union –Adolph Hitler and Joseph Stalin, each of whom craved world power. Bloody leaders on their own
had decided on the fate of each European nation. On June 22, 1941, Germany began the war with the Soviet Union. This war is
called Soviet-Nazi. The enemy occupied thewhole territory of Ukraine. The bloody battles that constantly occurred in Ukraine
led to terrible destruction.But the biggest disaster for Ukraine was the devastation of its people. Millions of Ukrainians died
on the frontline, millions in Nazi concentration camps, from fires and bombings, from starvation and diseases (Vlasov and
Danilevs’ka, 2002, p.223).

From this paragraph it is hard to understand who, precisely, invaded Ukraine: Nazi Germany or joint forces under the
leadership of both Stalin and Hitler. In addition, the textbook also fails to mention the Holocaust, the extermination of Roma
and the fact that among Ukrainian freedom fighters were representatives of other ethnic groups, including Russians.

The answer as to who the ambiguous enemies of the Ukraine were during World War II comes from the next page:
1 Andrei Vlasov (1900–1946) was a former Soviet Army general who collaborated with Nazi Germany during World War II.
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For our land, World War II was the most unjust of all the wars because both the Soviet Union and Germany were not
concerned about the liberation of Ukraine and the establishment of an independent state. Educated Ukrainians understood
that they could not hope for any help and had to determine the fate of Ukraine themselves. The Organization of Ukrainian
Nationalists (OUN), which was created in 1929 among Ukrainian emigrants, took the lead. Under the supervision of OUN the
Ukrainian government in exile was established and from the beginning of the Soviet-Nazi war a Ukrainian army formed. From
the first days of thewar, groups of partisans, or rebels, were organized. At the end of 1942, these groups amalgamated into the
Ukrainian Insurgent Army (UPA). The UPA troops liberated Ukrainian towns and villages and defended civilians, but Soviet
power did not want Ukraine to have its own army. Thus, in 1943, when the Nazi invaders were chased away from Ukrainian
lands, Bolsheviks began to fight with the UPA. This hateful war against our own people went on until 1953; it led to new
victims and brought more evidence of Bolshevik terror (Vlasov and Danilevs’ka, 2002, p.224–225).

This paragraph clearly presents Russians as the enemies of the Ukraine and Ukrainians both during and afterWorldWar II.
Russians are presented not as allies who fought along with the Ukrainians against Nazi Germany, but rather as a group that
brought devastation and terror to Ukraine.

Russian–Ukrainian relations

Russian history textbooks emphasize positive relations with other peoples and contrasted Russian tolerance to the
Western policies of intrigues, dishonesty, deception, and violence toward ethnic minorities. The expansion of the Russian
Empire is described as progressive national liberation of ethnic peoples from different aggressors and their desire to find
support of a gracious, tolerant, and powerful protector: “New territories never have been plundered, population has never
became the tributary of the far metropolis. The established social order and norms of life before have been preserved. In
Russia, there was no discrimination based on ethnicity or race. In 19th century, Russian empire included hundreds of tribes
and peoples, each of which preserved basic features, own culture, traditions and customs” (Bohanov, 1998, p.7–9).

Similar emphasis on positive and just relations with other ethnic groups can be found in the depiction of the Soviet Union.
The introduction of the Filippov’s textbook published in the Russian Federation, states that

Soviet Union was not a democracy; however, it was a reference point and an example of a better, just society for many
millions of people throughout the world. During 70 years, the internal policy of Western countries was modified in the field
of human rights under the significant influence of the USSR,a giant superpower that accomplished social revolution and won
in the most violent of wars (Filippov, 2008, p.6).

Other descriptions of the USSR in the textbook are similar, for example, the state is referred to as: “powerful super -state”,
“highest international authority,” “might of the USSR,” “high potential.”

Contemporary Ukrainian history textbooks develop negative perceptions of Russia as represented in narratives of the cruel
policies of Tsarist Russia and the Soviet Union. “The tsarist authorities and the Soviet regime are attributed malicious
intentions, irrespective of their policies and the consequences for Ukraine. Never are the rulers in St Petersburg or Moscow
perceived as being genuinely committed to the improvement of the living conditions and civic rights of Ukrainians” (Janmaat,
2007, p.310). The relationship between Russia and the Ukraine is described as one of permanent opposition, antagonism and,
during many historic periods, strong Russian hostility toward Ukraine.

In another important contrast presented in modern Ukrainian history education, Ukraine is presented as a historically
European state in comparison with the “Eastern barbarism of Russian Orthodoxy” (Birulev, 2002, p.32). For “Asian” Russia,
Ukraine is the bridge, or window, to the civilized world” (Birulev, 2002, p.169). The textbook depicts the Ukrainian Orthodox
Church as more developed and enlightened than its Russian counterpart. As one text notes, the Ukrainian church is “proud of
its Orthodoxy and cultural superiority in comparison with Moscow clergy” (Birulev, 2002, p.76). The book also states that
Ukrainian culture and science have typically been more developed and progressive than those of Russia: “Ukrainian culture
became that air-way through which Moscow society learned about the cultural achievements of West European civilization”;
“culture in Russiawas developed by Ukrainian books” (Birulev, 2002, p.77). Thus, Russia is depicted as a backward, uncivilized
country, which should be thankful to Ukraine for its cultural development.

The idea of Russia as a violent state of terror and low cultural achievement is repeated in several Ukrainian history
textbooks. “From the presentation of facts concerning the history of Russia, pupils will have a perception that, despite all
actions of Ukrainian missionaries, they (Ukrainian missioners- K.K.) could not overcome the century-old backwardness of
Russia and the terrible cruelty of its leaders” (Moiseenkova and Martsinovsky, 2004). Russia is presented as an oppressive
state responsible for repressive policies toward Ukrainian nationals. History textbooks now described opposition to Russia as
an essential force for the development of Ukrainian national identity. They showed that Ukrainian artists, writers, and poets
had to resist the Russian influence to preserve Ukrainian culture and identity.

The idea of “russification” as an imposition of alien culture and language became central to many textbooks. This concept
was previously used in Soviet textbooks to describe the discriminatory policies of czarist Russia toward ethnic minorities. The
new Ukrainian history textbooks, however, employed it to describe Soviet national, cultural and linguistic policies toward
Ukraine. Furthermore, history examination questions directly refer to contradictions between Russia and Ukraine as “total-
itarian state’s advance of russification on spirituality of Ukrainian people in 1970s-beginning of 1980s” (Gusenkova, 1999, p.
127). The process of russification was presented as a national tragedy and spiritual catastrophe for the Ukrainian people, and
even characterized as a “spiritual Chernobyl” imposed by Russians on Ukrainians (Smiliy, 1997). Instead of blaming
Communism, Stalinism, and totalitarianism, the new history textbooks began to hold the Russian ethnic group responsible for
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all the offences and crimes of the Soviet state. Some history textbooks stressed that forced and meticulously planned
migrations of Russians to Ukraine and Ukrainians to Siberia and the Russian North were organized by Russia to change the
ethnic balance in Ukraine (Sviders’ka et al., 1997).

The methodological recommendations for history teachers issued in 1996 by Ukrainian Ministry of Education also reflect
the emphasis on differences between the two countries:

As in tsarist times, in Soviet and current Russia, the traditional imperial thought still exists among those representatives of
the intelligentsia who support the development of good neighboring relations with Ukraine: Ukraine is a part of Russia as
a part of the Russian Empire and sooner or later this historic episode of independence will come to its ‘logical’ end and
Ukraine will return to its older sister following Lukashenka’s Belorussia. This is the power of inertia, the power of historic
reaction on pseudoscientific great-power scheme of unity of history and continuity of interests of three Slavic people-
Ukrainians, Russians, and Belarusians (Trubaichyuk, 1999, p.4).

Thus, in the face of this form of imperialistic thinking, Ukrainian history teachers must promote the ideas of independence
and encourage perceptions of Ukraine as a sovereign European state. “The enormous number of books and publications that
cement this image are united by the persuasive aspiration of the part of political and intellectual elite to create the new image
of Ukraine not only as a part of Europe, but also as a great European state, the development of which was disrupt and still is
disrupted by Russia” (Konstantinov and Ushakov, 1999, p.84). Finally, The Ukrainian ethnic group is presented as pure Slavic
group while Russian ethnic group is depicted as a mix of Ugro- Finns, Tatars, and Slavs.

Implications for identity development

The examples presented here show how history education is employed to define the meaning of national identity, its
modes and forms. It is also used to develop a particular image of another nation and to influence the relations with this nation
through the redefinition of an intergroup border (Tilly, 2005). Thus, the analysis of the presentation of specific events in
history education in Ukraine reveals the main mechanisms of border formation, including denial of common history and
shared historical events, stressing of differences between two nations throughout history, describing nations as belonging to
separate historical paths, and distinct civilizations (like European or Asian), emphasizing discrepancy in value systems, and
presenting common culture (language) as a result of foreign expansion and dominance. In Ukrainian textbooks, Russia is
presented as a country with a significantly different culture and traditions, and all shared historical events receive alternative
interpretations.

Russian history textbooks stress the boundary with Ukrainian nationalist movement but overwhelmingly emphasize the
common identity with Ukrainian people. Ukraine is presented as integrated into Eastern Slavic group with the leadership of
Russia. Thus, any attempts to stress the differences are perceived as treason and ingratitude. Russian history textbooks
describe the Great Patriotic War as war for freedom and independence, as one of the most heroic chapters of history, as
a cementing and defining event for all peoples of former Soviet Union. History textbooks develop the system of justification of
Soviet autocracy and repressions and describe the Stalin’s repressions as objective necessity used to increase its effectiveness
in both processes of industrialization and post-war economic reconstruction. The execution of the Tsar’s family, the famine,
and shooting in Katyn are particularly discussed to deny the state’s responsibility and decrease the relevance of these events.
Clearly, themain aim of these textbooks is to change the perception of Russia as “themotherland of terror” and emphasize the
role of a strong state for unification of contemporary Russian society and all former republics of the Soviet Union.

Both countries use history education to promote specific forms of national identity that support policies toward another
nation (see first section of this paper).

History education in Ukraine develops the mobilizing form of social identity by emphasizing the dominant values and
ideas through the negative presentation of Russia, stressing its violence, cruel policies and destruction brought throughout
history. It especially highlights conflicts between the two nations, emphasizing “chosen traumas” (Volkan, 1997) and
victimhood, accentuating the necessity to unite against an evil and vicious enemy. Thus, history education in Ukraine presents
Russia as a historic enemy that aims to suppress, control and dominate Ukraine. The idea of Ukraine as a victim becomes
central to the definition of national identity. Thus, all historic events are described and interpreted based on their connection
to the idea of Ukrainian nationhood and importance for the state of Ukraine.

History education in Russia emphasizes the cultural form of national identity, concentrating on traditions and customs,
cultural holidays, values, beliefs, and attitudes. Russian textbooks are charged to stress the unity of Slavic brotherhood defined
by Russia as the “older brother.” At the same time, Russian history education is charged with the creation of ideological mode
of national identity depicting the ideology of the ruling regime as historically determined and the only one effective for
Russian nation. The authoritarian values are legitimized and promoted on the basis of historical interpretations and the
cultural form of identity.

Conclusion

Although historic narratives presented in textbooks do not directly cause or initiate conflict, they can become a powerful
tool of social mobilization. Depending on the dominant “official” interpretation of history, a nation can perceive itself as
a forceful, dominant and rising nation, as a cooperative and tolerant neighbor, or as a victim of aggressive foreign invasions. A
nation also can portray others as aggressive, uncivilized, or treacherous to justify its own policies and actions toward other
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nations. The history narratives contain impervious memories of past sufferings and glories that are immortalized in the
ingroup identity. Such memories constitute central grievances and enmities; they are also the source of chauvinistic senti-
ments and justification for ingroup actions against other groups, such as retribution, revenge, or retaking power. These history
narratives are considered vital for identity preservation and thus, are completely entrenched. Thus, history education in
Ukraine positions Russia as oppressive and aggressive enemy and emphasizes the idea of victimhood as a core of national
identity. History education in the Russian Federation condemns Ukrainian nationalism and proclaims commonality and unity
of history and culture with Russian dominance over “younger brother, Ukraine”.

Tensions between Russia and Ukraine have been developing over many years now. An exploration of the mechanisms that
state-controlled history education employs to define social identities in secondary school textbooks can provide an early
warning of potential problems being created between the two States. More importantly, recognition of these dynamics can
form the basis for the resolution of identity-based conflicts that have either been ongoing for some time or just developed in
the process of nation building in both countries.
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